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The Internet TESL Journal Maria A. Kodotchigovamashamaria2001 [at] yahoo.comTomsk State University, RussiaAn extended version of this paper first appeared in:Sysoyev, P.V. (Ed.). (2002). Identity, Culture, and Language Teaching. Iowa City, IA: Center for Russian, East European, and Eurasian Studies.As language and culture are interrelated,
language cannot be taught without culture, but there are many ways of co-teaching language and culture. One of them is role play. This paper addresses the issue of role play in teaching foreign language and foreign culture. It introduces a step-by-step guide to making up a successful role play and examines role play in preparing learners for
intercultural communication. There are different ways of teaching second/foreign language (L2) culture. One of them is a role play. Though the concept of role play is not new, scholars did not find agreement on the definition of the terms. Such words as role play, simulation, drama, and game are sometimes used interchangeably, but, in fact, they
illustrate different notions. Some scholars believe that the difference between role play and simulation is in the authenticity of the roles taken by students. Simulation is a situation in which the students play a natural role, i.e. a role that they sometimes have in real life (e.g., buying groceries or booking a hotel). In a role play, the students play a part
they do not play in real life (e.g., Prime Minister, Managing Director of a Multinational Company or a famous singer). The other scholars consider role play as one component or element of simulation (Greenblat, 1988; Crookall & Oxford, 1990). Thus, in a role play, participants assign roles which they act out within scenario. In a simulation, emphasis
is on the interaction of one role with the other roles, rather than on acting out individual roles. One way, or the other, role play prepares L2 learners for L2 communication in a different social and cultural context.In this paper, I decided to express my understanding of teaching culture with a role play and I will use the term arole playa to determine a
teaching technique in which the students are asked to identify with the given familiar or non-familiar roles and to interact with the other role characters within the given sociocultural situation. A Step-by-Step Guide to Making a Role PlayThere have already been some attempts to introduce a guide to making up a role play (Shaw, Corsini, Blake &
Mouton, 1980; Milroy, 1982; Livingstone, 1983; Rodriguez & White, 1983; Horner & McGinley, 1990). Scholars suggest different steps and various successions in applying role play in teaching. Based on the empirical evidence, we suggest our step-by-step guide to making a successful role play. Step 1 - A Situation for a Role PlayTo begin with, choose
a situation for a role play, keeping in mind students' needs and interests (Livingstone, 1983). Teachers should select role plays that will give the students an opportunity to practice what they have learned. At the same time, we need a role play that interests the students. One way to make sure your role play is interesting is to let the students choose
the situation themselves. They might either suggest themes that intrigue them or select a topic from a list of given situations. To find a situation for a role play, write down situations you encounter in your own life, or read a book or watch a movie, because their scenes can provide many different role play situations. You might make up an effective
role play based on cultural differences. Step 2 - Role Play DesignAfter choosing a context for a role play, the next step is to come up with ideas on how this situation may develop. Students' level of language proficiency should be taken into consideration (Livingstone, 1983). If you feel that your role play requires more profound linguistic competence
than the students possess, it would probably be better to simplify it or to leave it until appropriate. On low intermediate and more advanced levels, role plays with problems or conflicts in them work very well because they motivate the characters to talk (Shaw, Corsini, Blake & Mouton, 1980; Horner & McGinley, 1990). To build in these problems let
the standard script go wrong. This will generate tension and make the role play more interesting. For example, in a role play situation at the market the participants have conflicting role information. One or two students have their lists of things to buy while another two or three students are salespeople who don't have anything the first group needs,
but can offer slightly or absolutely different things. Step 3 - Linguistic PreparationOnce you have selected a suitable role play, predict the language needed for it. At the beginning level, the language needed is almost completely predictable. The higher the level of students the more difficult it is to prefigure accurately what language students will
need, but some prediction is possible anyway (Livingstone, 1983). It is recommended to introduce any new vocabulary before the role play (Sciartilli, 1983).At the beginning level, you might want to elicit the development of the role play scenario from your students and then enrich it. For example, the situation of the role play is returning an item of
clothing back to the store. The teacher asks questions, such as, 'In this situation what will you say to the salesperson?’, 'What will the salesperson say?' and writes what the students dictate on the right side of the board. When this is done, on the left side of the board the instructor writes down useful expressions, asking the students, 'Can the
customer say it in another way?', "‘What else can the salesperson say?' This way of introducing new vocabulary makes the students more confident acting out a role play. Step 4 - Factual PreparationThis step implies providing the students with concrete information and clear role descriptions so that they could play their roles with confidence. For
example, in the situation at a railway station, the person giving the information should have relevant information: the times and destination of the trains, prices of tickets, etc. In a more advanced class and in a more elaborate situation include on a cue card a fictitious name, status, age, personality, and fictitious interests and desires.Describe each
role in a manner that will let the students identify with the characters. Use the second person 'you' rather than the third person 'he' or 'she.' If your role presents a problem, just state the problem without giving any solutions.At the beginning level cue cards might contain detailed instructions (Byrne, 1983). For example,Cue Card A: YOU ARE A TAXI-
DRIVERI. Greet the passenger and ask him where he wants to go.2. Say the price. Make some comments on the weather. Ask the passenger if he likes this weather.3. Answer the passenger's question. Boast that your son has won the school swimming competition. Ask if the passenger likes swimming. Cue Card B: YOU ARE A PASSENGER IN A
TAXI1. Greet the taxi driver and say where you want to go. Ask what the price will be.2. Answer the taxi-driver's question and ask what kind of weather he likes.3. Say that you like swimming a lot and that you learned to swim 10 years ago when you went to Spain with your family. Step 5 - Assigning the RolesSome instructors ask for volunteers to act
out a role play in front of the class (Matwiejczuk, 1997), though it might be a good idea to plan in advance what roles to assign to which students. At the beginning level the teacher can take one of the roles and act it out as a model. Sometimes, the students have role play exercises for the home task. They learn useful words and expressions, think
about what they can say and then act out the role play in the next class.There can be one or several role play groups. If the whole class represents one role play group, it is necessary to keep some minor roles which can be taken away if there are less people in class than expected (Horner & McGinley, 1990). If the teacher runs out of roles, he/she can
assign one role to two students, in which one speaks secret thoughts of the other (Shaw, Corsini, Blake & Mouton, 1980). With several role play groups, when deciding on their composition, both the abilities and the personalities of the students should be taken into consideration. For example, a group consisting only of the shyest students will not be a
success. Very often, optimum interaction can be reached by letting the students work in one group with their friends (Horner & McGinley, 1990).Whether taking any part in the role play or not, the role of the teacher is to be as unobtrusive as possible (Livingstone, 1983). He or she is listening for students' errors making notes. Mistakes noted during
the role play will provide the teacher with feedback for further practice and revision. It is recommended that the instructor avoids intervening in a role play with error corrections not to discourage the students. Step 6 - Follow-upOnce the role play is finished, spend some time on debriefing. This does not mean pointing out and correcting mistakes.
After the role play, the students are satisfied with themselves, they feel that they have used their knowledge of the language for something concrete and useful. This feeling of satisfaction will disappear if every mistake is analyzed. It might also make the students less confident and less willing to do the other role plays (Livingstone, 1983).Follow-up
means asking every student's opinion about the role play and welcoming their comments (Milroy, 1982; Horner & McGinley, 1990). The aim is to discuss what has happened in the role play and what they have learned. In addition to group discussion, an evaluation questionnaire can be used. Teaching Culture Main Approaches to Teaching
CultureTeaching culture has been an important part of foreign language instruction for decades. In the comprehensive literature review, Sysoyev (2001a) indicates that there exist many approaches to teaching foreign culture: lingvostranovedenie (teaching language through culture and teaching culture through language) (Vereshchagin, Kostomarov,
1990; Tomakhin, 1996; cited in Sysoyev, 2001a), Cultural Literacy (Hirsch, 1987; cited in Sysoyev, 2001a), ethnographic approach (Hymes, 1962, 1972, 1974; Byram, 1986, 1989; Byram, & Fleming, 1998; Korochkina, 2000; cited in Sysoyev, 2001a), sociocultural approach (Saphonova, 1991, 1992, 1996; cited in Sysoyev, 2001a). Sysoyev argues that
although all of these approaches aim to integrate teaching language and culture, they differ in goals, objectives, and context of application.Sociocultural approach is the most recent approach currently applied in L2 teaching in Russia. Its major objective is to prepare learners for intercultural communication and dialogue of cultures. In their research,
Sysoyev (2001 a,b) and Savignon & Sysoyev (In press) provide empirical evidence that sociocultural strategies can be seen as one of the efficient ways of achieving learners' sociocultural competence within L2 communicative competence (Savignon, 1997), and, thus, preparing them for intercultural communication. Role play can be seen as one of the
instructional techniques of sociocultural strategy training. Much will depend on the way L2 culture is incorporated in the role play. Incorporating Teaching Culture into Role PlayTomalin and Stempleski (1993) suggest four role play activities which deal with cultural products and examine cultural behavior and patterns of communication. For example,
in one of these role plays, students dramatize an incident that happened to them and caused cross-cultural misunderstanding. In a long run, it will enable them to develop communicative strategies to overcome similar problems in real L2 communication. However, Byram and Felming (1998) warn us about the danger of teaching L2 culture via role
play. They argue that learners may form false stereotypes and generalizations, which, in their turn, will result in cross-cultural misunderstanding and cultural conflicts. Therefore, there should be developed activities that would examine our beliefs as well as the reasons why we have them. For example, activities dealing with culture shock, cultural
differences and perceptions of representatives of L2 societies.One such role play set was introduced by Smith and Otero (1977). In their role plays, two Americans are traveling through imaginary countries, each role play set represents one of the following lands: Crony, Ord, Fondi, Dandi or Lindi. The two Americans go out on their own to explore
what the given land is like. After some time, they want to go back to their hotel, but they have walked far from it and, unfortunately, lost their money. They need enough money for bus fare back to their hotel. They decide to ask two natives for help. The two students, who take on the roles of native citizens, should behave as they think real citizens
would behave. In these imaginary lands, there are certain ways of doing things, for example, when Fondis agree with something, they frown and look down. When they disagree, they smile and nod their heads. Dandis stand 12 inches or closer to people when talking to them. Cronies would not listen to a male if he asks for a favor, because in their
society everything important is decided by females, males talk only of unimportant things.The students who play Americans have to figure out a proper way to ask money from the natives. If they fail to understand how the things are done in these lands, the natives will not give or loan them the money. These role plays examine nonverbal
communication issues and make the students think about the importance of non-verbal communication.Thus, if introduced carefully, role playing can be very effective for experiencing cultural principles and cultural awareness because it gives an opportunity to be emotionally involved in cross-cultural learning and reflect upon cultural differences.
The students learn to examine their perceptions and treat representatives of other cultures with empathy. Conclusionln this paper I addressed the issue of using role play as one of the ways of co-teaching a foreign language and L2 culture. I suggested a six-stage step-by-step guide to applying role play in L2 teaching and using role play in preparing
learners for intercultural communication. Acknowledgementsl would like to thank Professor Pavel V. Sysoyev for his help and inspiration while working on this project.Research for this paper was supported in part by the Junior Faculty Development Program, which is funded by the Bureau of Educational and Cultural Affairs of the United States
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question for any list, please send it to us. Home | Articles | Lessons | Techniques | Questions | Games | Jokes | Things for Teachers | Links | Activities for ESL Students Would you like to help? If you can think of a good question for any list, please send it to us. If you would like to suggest another topic, please send it and a set of questions to begin the
topic. Copyright © 1997-2010 by The Internet TESL Journal Pages from this site should not be put online elsewhere.Permission is not required to link directly to any page on our site as long as you do not trap the page inside a frame. Once we upload a page, the page remains online and the URL will not be changed. A Part of Conversation Questions
for the ESL Classroom. Related: Restaurants, Fruits and Vegetables, Vegetarian, Diets, Tipping About how many different color foods did you eat for dinner last night?Do you think about color when you are preparing a meal? Are there any foods that you wouldn't eat as a child that you eat now? Are you a good cook? Are you a vegetarian? Are you
concerned about your daily calorie intake when choosing something to eat? At what times do you usually eat your meals? Can you cook well? Did you drink coffee this morning? Did you eat lunch today? Do you always eat dinner with your family? Do you always eat vegetables? Do you cook? If yes, what food do you cook the most often? Do you drink
milk every day? Do you drink tea every day? Do you eat beef? Do you eat bread every day?f Do you eat breakfast every day? Do you eat fruit every day? Do you eat lunch at school every day?How much does lunch usually cost at school? Do you bring your lunch to school? Do you eat rice every day? Do you ever skip breakfast? If so, how often and why?
Do you have a favorite cafe? If so, where is it? Why do you like it? Do you have coffee for breakfast? Do you know someone who struggles with an eating disorder? Do you like Thai food? Chinese food? Spanish food?American food?Mozambican food?French food?Italian food?f Do you like Japanese food? What kind of Japanese food do you like? Do you
like deep fried food? Do you like food from other countries? If yes, which do you like the most? Do you like peas and carrots? How about spinach? Do you like to cook? Why or why not? Do you like to eat a lot of food every day? Do you like to eat at fast food restaurants? Do you like to eat cakes? Do you like to eat junk food? Do you like to eat some
desserts after dinner? Do you like to eat? Why or why not? Do you like to have breakfast each morning? Why or why not? Do you like to try new food and drinks? Do you often eat out? Do you prefer fish or meat? Do you prefer to eat at a restaurant or at home? Do you prefer your own country's food or other kinds of food? Do you read the nutritional
information on the foods you buy? Do you take vitamin pills? Do you think a vegetarian diet is better than a diet that includes meat? Do you think fast food, soda and sweets should be sold in school cafeterias? Do you usually want to eat dessert after dinner? Have you ever been a diet? If so, how long did you stayed on it? Have you ever eaten dog
meat? How long do you take to eat lunch? How many calories do most people need every day? How many meals do you usually eat every day? How much do you eat when you are sad or happy? How much does it cost to eat dinner at a hotel in your country? How much rice do you eat? How often do you eat at a fast-food restaurant? How often do you
eat bread? How often do you eat fresh fruit? How often do you eat in a restaurant? (How often do you eat out?)Where do you usually go?Who do you usually go with?About how much do you spend?Do you ever go to an Indian restaurant? How often do you eat steak? How often do you go drinking? What's your favorite drink? How often do you go
shopping for food? If you are living abroad, what is the food that you miss most from home? Is there any food that you really dislike to eat? What are some foods that are considered unhealthy? What are some foods that you know are healthy for your body? What country's food do you like the most? What did you eat for lunch yesterday? What did you
eat the last time you ate at a restaurant? What did you have for breakfast this morning? What did you have for supper last night? What do you eat for breakfast every day? What do you eat when you feel sad? What do you like to drink? What do you like to eat for your dinner? What do you think of Thai food? Chinese food? English food? What do you
usually eat for lunch? What do you usually like to drink when you go out? What food can you cook the best? What food do you hate? Why do you hate it? What foods do you hate? What foods do you love? What foods have you tasted which you will never forget for the rest of your life? What fruit do you eat the most often? What have you eaten so far
today? What is a typical meal from your country? What is one of your favorite foods? What is the cheapest place to eat that you know?About how much is a meal?Where is it?How often do you go there? What is the food you like about your country. What is the last meal you cooked for someone else? What is the most expensive meal you have ever
eaten? What is the most expensive restaurant that you have ever been to?What did you eat there?When did you go?Who did you go with? What is the most unusual thing you've ever eaten. Did it taste good or bad? What is the strangest thing you have ever eaten? What is your favorite food?Please describe your favorite food. What is your favorite
dessert? What is your favorite fast food restaurant? What is your opinion of Chinese food? American food? British food?India food? Greek food? What kind of beverages do you usually drink? What kind of desserts do you like to eat? What kind of food do like to eat when you are angry? What kind of food do you eat between meals? What kind of food do
you like the most? What kind of food do you like to eat? What kind of food does your mother make? What kind of food that you think is the least healthy? What kind of food that you think is the most healthy? What kind of food you usually eat? What kind of fruit do you like the best? What kind of restaurants you like? What kind of vegetables do you like?
What kinds of food do you usually eat for lunch? What restaurant in this city do you recommend?Why is it a good place?About how much does a meal cost? What special foods do you eat on holidays? (Christmas, New Year's Day, etc.) What time do you usually eat breakfast? How about lunch and supper? What vegetable do you like best? What's the
best restaurant you've ever been to? What's the best restaurant you've ever been to? Why did you like it? What's the strangest food you've ever eaten? What's your favorite dessert? What's your favorite drink in the summer? What's your favorite fish? What's your favorite food? What's your favorite fruit? What's your favorite junk food? What's your
favorite kind of ethnic food? What's your favorite kind of food? What's your favorite kind of meat? What's your favorite restaurant? Why do you like it? What's your favorite snack? When was the last time you ate at a restaurant? When was the last time you ate dinner with your mother? Where do you usually eat dinner? Breakfast? Lunch? Dinner?
Which country's food do you like the most? Which do you eat more often, rice, bread or potatoes? Which fast food restaurants do like? Which fast food restaurants do you eat at the most often? Who do you usually eat dinner with? Why are diets usually short? Why can't people stop eating? Why do you think obesity is becoming such a problem in the
United States and throughout the world? What do Chinese people eat for lunch?(Substitute the nationality of your students.) Do you know the nutritional value of the things you eat every day? Do you believe that "we are what we eat?" How many meals a day do you think should be eaten? Do you usually eat at home or eat at a restaurant? Can you
name a spice or flavoring that is good for your health? If you were on death row, what would you request for your last meal? Do you pray before each meal? Have you ever eaten something that made you ill? How many calories are in one hamburger?If you don't know, can you make a guess? Is it more or less than an ice-cream cone? Have you ever had
pot-luck? Have you ever tasted African food? Does your family have any special recipes that are passed down from generation to generation? What would you bring to a pot-luck lunch? Do you like brunch? How much should you tip the server in a restaurant? What type of restaurants would you not tip in? Have you ever found something disgusting in
your food? Have you ever sent food back in a restaurant? Have you ever left a restaurant without paying ("dined and dashed")? Do you like trying new foods? What new foods have you tried this month? What is the strangest food you have ever tried? Do you have any food allergies? Which food from this country do you like the least? What do you think
about super-sizing? Should fast food restaurants serve healthier food? Are food portions too big for our health? What food would you like to see in a restaurant in this country? Do you think it is good to count calories when you are eating? Which food is overpriced? What differences do you notice in the preparation of American/British/Australian and
Chinese/Japanese/Korean foods? Do the utensils we use to eat affect the kind or way we prepare the foods we eat? Do you think that food defines a culture? If so, how? Do you notice any differences in the way food is served at the table when you travel? Do you enjoy eating intestines? (Substitute in other foods that students are not likely to enjoy.)
How does the etiquette of eating together in your country differ from other countries? Are there any foods that bring back special memories for you? What are they? What can you do when a fishbone is caught in your throat? If you were invited to a fancy dinner with the president or a celebrity, what would you do to prepare? Name a spice or flavoring
that is good for your health? What to do when you cut your finger preparing food? Have you ever thought food was your only friend? What types of foods do Japanese people eat? What types of foods do Chinese people eat? How often do you have unhealthy food? When you are alone do you always cook a meal. Pizza Do you like pizza? What is your
favorite pizza topping? How often do you eat pizza at a restaurant? How often do you order pizza to your home? Are there pizzerias near your home that deliver pizzas? What do you like to drink with your pizza? Do you know how to make a pizza? Do you know who invented the pizza? Why is pizza popular? Have you ever called for pizza delivery? How
do you make pizza at home? If you can think of another good question for this list, please add it. of these questions come from textbooks Copyright © 1982-2000 by Charles Kelly & Lawrence Kelly (Used by Permission) Copyright © 1997-2010 by The Internet TESL Journal The Internet TESLJournal Yvonne Pratt-Johnsonprattjoy [at] stjohns.eduSt.
John's University (Queens, New York, USA) This article looks at the need for teachers to be culturally responsive and competent as schools and classrooms become increasingly linguistically and culturally diverse. It highlights five points of cultural difference with which all teachers should be aware when teaching students of diverse backgrounds.
English language learners (ELLs) are the fastest growing group of students in the United States today (Spellings, 2005). Today, one out of every nine students is learning English as a second language. That's about 5.4 million children—almost the population of Arizona, or Maryland, or Tennessee (Spellings, 2005). If this trend continues, current
projections indicate that by the year 2030, 40% of all school-aged children in the United States will be speakers of a first language other than English (Duffey, 2004). Teacher demands and expectations today are far greater than they have ever been. But are classroom teachers adequately prepared to teach and interact with this culturally and
linguistically diverse population? In classrooms where what is communicated, practiced, and perceived greatly affect and impact students, it is imperative that teachers learn how to effectively communicate cross-culturally in such diverse contexts. If teachers are to become effective cross-cultural communicators, it is essential to understand the role
that culture plays within the multi-cultural school setting. Lustig and Koester (2003) define culture as "a learned set of shared interpretations about beliefs, values, and norms, which affect the behaviors of a relatively large group of people." Similarly, Samovar and Porter (1991) explain culture as a medium that touches and alters all aspects of
human life, including personality, how people express themselves (which includes displays of emotion), the way they think, how they move, and how problems are solved. Indeed, culture goes far beyond the climate, food, and clothing of a student's native country. Culture, undoubtedly, is complex. It is multi-layered and multifaceted. Indeed, some
have likened it to an iceberg of which only the top is visible while a massive part remains unobservable below the surface of the water. Others have compared culture to an onion with its many layers (Hofstede, 1991). As one layer is peeled, another layer lies beneath, waiting to be discovered. Both metaphors powerfully address the complexity of
culture. In these complexities lies the challenge that teachers of ELLs face. @~ Competence in cross-cultural communication requires diving below the surface to see the rest of the iceberg, and it involves onion peeling, too: acquiring a corpus of deeper cultural information that might affect how a teacher instructs and how a student learns. While the
iceberg and onion metaphors speak to the complex nature of culture, they also evoke an array of feelings. Running into an iceberg can cause an unexpected jolt, and an onion, as it is peeled, can cause the eyes to tear; likewise--to go from metaphor to analogy--the process of becoming culturally competent also comes with new challenges and
experiences that might, initially at least, surprise, shock, or even offend. In the classroom, being culturally competent also involves an understanding of how cultures differ under the surface and how cultures respond differently to similar situations. Acquiring cultural competence is a gradual process. It is achieved only after many observations,
experiences, and interactions in the classroom and playground, with parents and with peers. However, the process can begin with the knowledge and understanding of six basic cultural differences that teachers are likely to encounter in the culturally diverse classroom. Familiarity with these differences will begin to aid teachers in understanding the
complexity of teaching diverse groups of students. How do cultures come to acquire information? In some cultures, information is gathered through intensive research in libraries and on the Internet--for example, in the United States. These cultures appreciate evidence that can be measured and documented through such media. On the other
hand, other cultures acquire information through "non-academic" sources--for example, through elders, nature, spirits, or symbols. Some cultures do not have the same quantity and quality of experience with books or similar forms of research. These cultures may place greater value on information and knowledge acquired through oral tradition.
Cultures have different ways of solving problems. It is surprising that given the same set of problems and circumstances, cultures can arrive at very different solutions. Cultures reason differently and arrive at solutions based on their distinctive values, philosophy and beliefs. One example is the variety of responses that members of different cultures
provide to the following question:Suppose you are on a boat with your mother, your spouse and your child. Suddenly, the boat begins to sink. You determine that you can only save one of the other passengers. Whom do you save? According to survey results, 60% of Americans save their spouse, 40% save their children. The reasons typically offered
run along these lines:Save Spouse: "My spouse is my partner for life and I can have more children.";Save Child: "Children represent the future, so it is vital to protect them first. Probably, my spouse would support this decision."However, among Asian cultures, or Americans of recent Asian descent, nearly 100% of respondents state that they would
save the mother. The rationale I have heard offered is this:Save Mother: "My mother gave me life; I owe her my life. I can marry again; I can have more children, but I cannot replace my mother or otherwise repay the debt I owe her." (Texin, 2002). Cultures have different ways of communicating non-verbally, and it is crucial for teachers to be aware
of these differences. In a class that is culturally diverse, any or all of the following might be observed in the classroom: children who will not make direct eye contact when talking to a teacher, because to do so would show lack of respect in their culture; children who smile not because they are happy but because they are embarrassed or do not
understand and are afraid to ask questions; others who rarely smile, such as students from Korea: "In Korean culture, smiling signals shallowness and thoughtlessness. The Korean attitude toward smiling is expressed in the proverb, 'the man who smiles a lot is not a real man'" (Dresser, 1996). When teachers begin to recognize that cultures have
different ways of communicating non-verbally, they will understand their ELL students better and be less likely to be offended or to misinterpret non-verbal clues to emotional, cognitive, or attitudinal states. Generally speaking, different cultures also learn in different ways. In the United States students often work in groups and do collaborative
activities in which they learn from one another. Classrooms in such cases can be student-centered, with the teacher as facilitator. In some cultures, however, the teacher is always the center of class activities, the sole authority figure. Sometimes, students do not even dare to ask questions, as to do so would challenge the teacher's authority. There
are no collaborative activities in such classrooms, and students are required to memorize pages and pages of information that they subsequently restate on written tests. Conflict is a fact of life. It is in observing how people deal with and react to conflicts that we see clear differences between cultures. Some cultures view conflict as a positive thing,
while others view it as something to be avoided. In the United States, conflict is not usually desirable; nonetheless, conventional wisdom in this country encourages individuals to deal directly with conflicts when they do arise. In fact, face-to-face encounters are usually suggested as the way to work through whatever problems exist.By contrast, in
many Asian countries, open conflict is experienced as embarrassing or demeaning. As a rule, these cultures hold that differences are best worked out quietly. Thus, written exchanges might be preferred over face-to-face encounters as a means of conflict resolution (Dupraw and Axner, 1997). In the multicultural school setting, symbols that are
unique to various cultures should be correctly understood and interpreted. Otherwise, problems can arise. One case in point occurred in an elementary school in New York City. A math teacher asked her students to embellish their math portfolios by drawing pictures to accompany them. She was incensed when she saw her young student from
India drawing what she thought was a swastika. Furious, she took the student’s "artwork" and ripped it in half in front of the whole class! Subsequently, she learned from another teacher at the school, a Hindu, that what had looked to her like a swastika was actually a sacred symbol of wisdom that Hindus throughout the world have used for
thousands of years! The changing demographics of classrooms in the United States make it incumbent upon us as teachers to know our students' cultures. In order to improve our cross-cultural interactions, teachers must learn not just the basic facts but even important nuances of their students' cultures (Hodgkinson, 1991). There are many
challenges in achieving cross-cultural communication. However, the more teachers learn about their students of diverse backgrounds, the better they become as cross-cultural communicators and the more likely they will be to contribute to optimal student learning outcomes. Banks concurs: "If teachers are to increase learning opportunities for all
students, they must be knowledgeable about the social and cultural contexts of teaching and learning" (Banks et al., 2001). Yet cultural contexts are not easy to understand. In fact, such an understanding can often be reached only if teachers begin by practicing cross-cultural communication. The following are suggestions that teachers might find
useful in increasing their competence in cross-cultural communication, thus allowing them to learn from culturally diverse members of the school community:Build relationships with students and their parents -- Relationships built on trust go a long way. Students must feel that they belong and are accepted. Politeness, friendliness, kindness,
fairness, respect and empathy are important factors in establishing a sound teacher-student relationship.Listen empathetically -- Teachers must listen actively and carefully to their students, putting themselves in their students' places and learning to read between cultural lines. Teachers might also listen to their students' conversations with their
classmates. The things they talk about and ask teachers to discuss and explain are the areas that concern them the most.Look for cultural interpreters in school or in the community who can serve as resources in assisting teachers to add to their cultural funds of knowledge. Teachers can ask such interpreters cultural questions and share with them
their cultural concerns. Take advantage of available resources: books, articles, films, music, audio recordings, and a variety of material from the Internet that might aid teachers in learning more about their students' cultures. In the United States, with so much cultural mixing, teachers no longer have a choice as to whether they want to interact with
diversity or not. They must become cross-culturally competent. To become cross-culturally competent in the classroom teachers must understand important ways in which cultures differ and how this affects the ways in which their students behave. Through studying the cultural backgrounds of their students, teachers can learn to avoid some of the
problems that surface each day.Living in a global society, teachers are called upon to instruct and work with students with very different ethnicities and beliefs from those to which they have been accustomed. Therefore, it is vital that teachers continuously educate themselves, discovering all that they can about their students and their backgrounds.
In the process of developing their cultural knowledge and cross-cultural communication skills, the five cross-cultural points of comparison and the techniques for expanding cultural knowledge discussed above can provide important guidelines for teachers. Ultimately, such an approach should help teachers to understand and respect diverse students
and to guide these students more effectively toward academic and personal success and fulfillment. Banks, J. A., Cookson, P., Gay, G., Hawley, W. D., Irvine, J. J., Nieto, S., et al. (2001). Diversity within unity: Essential principles for teaching and learning in a multicultural society. Phi Delta Kappan, 83(3), 196-202.Dreser, Norine (1996). Multicultural
matters. New York: John Wiley & Sons.Duffey, A. (2004). The bilingual classroom. Retrieved September 15, 2005, from M. and Axner, M. (1997) G. (1991). Culture and organizations. Software of the mind. London, UK: McGraw Hill.Lustig, M. W., and Koester, J. (2003). Intercultural competence: Interpersonal communication across cultures.
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Japan)Teaching culture is considered important by most teachers but it has remained "insubstantial and sporadic in most language classrooms" (Omaggio, 1993, p. 357). Omaggio gives several reasons for this including lack of time, uncertainty about which aspects of culture to teach, and lack of practical techniques. In this paper, we will present a
range of practical techniques that we have found to be successful in culture-based courses and some tips that can help to make the teaching of culture a better experience for both you and your students. Creating Cultural TextureOxford (1994) has used the term 'cultural texture' to describe the many aspects of culture that we need to teach to our
students. To achieve this texture, we need to vary three different parameters.Information SourcesActivity-typesSelling-points1. Information SourcesIn order to get a comprehensive picture of the target culture from many angles, we need to present our students with different kinds of information. The list below shows some possible sources of
information which can be used as materials for teaching culture. By using a combination of visual, audio and tactile materials, we are also likely to succeed in addressing the different learning styles of our students. VideoCDsTVReadingsInternetStoriesStudents own informationSongsNewspapersRealiaFieldworkInterviewsGuest
speakersAnecdotesSouvenirsPhotographsSurveyslIllustrationsLiterature2. Activity TypesMany books which attempt to teach culture offer only 'discussion' activities. Discussion is a valuable form of learning in culture, but we cannot expect all students to be able to discuss complex issues at a high level in a foreign language. Often, even high-level
students need some preparatory activities with clear goals before they can proceed to discussion. Some of our favourite activities are discussed below. QuizzesWe have found that quizzes are one of the more successful activity types. Quizzes can be used to test materials that you have previously taught, but they are also useful in learning new
information. For example, look at the simple true/false quiz about Ireland below.With a partner, answer true or false to the following questions.Ireland is totally dark during the winter.There is little snow except in the mountains.The population of Ireland is less than that of Aichi Prefecture.Ireland is about the same size as the island of Honshu.The
United Kingdom includes the Republic of Ireland.The Coors, the Cranberries, U2, the Beatles and Enya are Irish musicians.Some Irish people think the Shinkansen connects Tokyo to Hong Kong. You should ask the students to answer true or false to each of the questions in pairs or groups. They will share their existing knowledge and common sense
to give answers. It is not important whether students get the right answer or not, but by predicting, students will become more interested in finding out the right answer. The right answers can be given by the teacher, through a reading, listening, or video. At this point, extra information can be provided. For example, in answering question 7 above, I
tell the story of the Irish man sitting next to me on an airplane who gave me this lovely nonsense.Here is a different type of quiz that can be useful for introducing the differences and similarities across cultures.Choose the odd one out of the following items:a) Earthquakes b) Sushi restaurants ¢) Snow d) High level of education The correct answer is
'‘earthquakes' because you can find all the others both in Ireland and in Japan, but there are no earthquakes in Ireland. Again, getting the correct answer is less important than thinking about the two cultures.You can also ask students to quiz their partner about readings or other materials. Quizzes offer a high-interest activity that keeps students
involved and learning. Action LogsAn action log is a notebook used for written reflection on the activities done during class which also provides useful feedback for the teacher. Students write it up after each class or at the end of each class. By requiring students to evaluate each class activity for interest usefulness, difficulty, and , they must
reconsider what they have learnt.Each student also records their target for speaking English, what they think they actually achieve, the names of their discussion partners, and their own comments on the activities. Some students get so interested in the target culture that they write several pages in comments each week. ReformulationWhen students
have read an activity or listened to a story, you may like to use reformulation to allow them to check what they have learned and to reinforce it by retelling it to a partner. Reformulation simply means : 'Explain what you just learned to your partner in your own words.' It is a very simple technique, but has proved very successful for learning both
culture and language. We often give readings for homework and require students to take notes on the content. These notes can be in the form of pictures, keywords, or mind-maps.In the next class, we ask the students to reformulate the content of the reading with a partner using their notes without looking at the original paper. Reformulation is also
effective after watching a short video extract or listening to a story. Through reformulation, students check what they have learnt, find out things that they have missed from their partner, and improve their language by noticing gaps in their own ability to explain. NoticingAs students watch a video or are engaged with some other materials, you can
ask them to 'notice' particular features. For example, they could watch a video of a target-culture wedding and note all the differences with their own culture. Asking students to 'notice' gives a focus to the materials by making it into a task, rather than simply passive viewing or listening. PredictionAs mentioned above, prediction can be a useful tool
in quizzes, but it can be equally useful in using almost any materials. Like 'noticing', prediction can engage the students more actively. For example, when you are telling a story, you can stop at a certain point and ask the students to predict how it will continue. Or, when you are giving out a reading for homework, first give the title of the reading and
ask students to predict what they will learn. This will force them to review their existing knowledge of the topic and raise their curiousity about whether their prediction is correct or not. ResearchStudent research is one of the most powerful tools that we can use with college students because it combines their interests with the classroom. For
example, after the first class, we ask students to search the internet or library and find information on any aspect of the target-culture that interests them. In the following class, students explain to their group what they have learned and answer any questions about it. This can lead to poster-sessions or longer projects. For some students, it can even
lead to a long-term interest in the target-culture.Some other types of activity that we have found useful include the following but with a bit of thought, most standard EFL activities can be easily adapted for use in the culture classroom. The most important point is to ensure that the students are actively engaged in the target culture and
language.GamesRole PlayField tripsReading activitiesListening activitiesWriting activitiesDiscussion activitiesSinging3. Selling PointsIn order to create cultural texture, we must be careful not to portray the culture as monolithic, nor to only teach the pleasant aspects. Activities and materials should portray different aspects of the culture. In other
words, we need to 'sell' different views of the culture to our students. Introducing deliberate contrasts within a culture can be useful. Some different 'selling points' are contrasted below.Attractive vs. ShockingSimilarities vs. DifferencesDark aspects of culture vs. BrightFacts vs. BehaviourHistorical vs. ModernOld people vs. Young peopleCity life vs.
Country lifeStated beliefs vs. Actual behaviourPractical Tips PersonalizationOnly by personalizing activities and content can we hope to lead students to better cultural understanding. We can start off by talking about a distant country, but this will only result in stereotyping if we do not allow students to relate the same issues to their own lives. And
as every language teacher knows, students love to talk about themselves. Activities, not just 'Discussion'l was reading a book on teaching culture recently and had to laugh at one activity. 'Step 1 - introduce the material. Step 2 - Lead a lively discussion.' This is probably possible with some high-level students in some parts of the world, but for most
foreign-language students, instant lively discussion is an unlikely scenario. We have found that activities with simple instructions and a clear goal such as quizzes or surveys are very successful even with low-level learners. It is very easy to extend such activities into open-ended discussions if the opportunity arises. On the other hand, it is often
impossible to transform open-ended 'discussion' activities (usually with no clear goal) into activities which work effectively with low-level learners. Suitable Level of DifficultyKnow your students. Even though you may see yourself primarily as a teacher of culture, if you are working with EFL students, you must constantly remember that they probably
will not understand everything that you say. It is not necessary that they understand every word and indeed a challenge is wonderful for learning, but consistently using material or a way of speaking that is too difficult is a sure way to make students lose their interest in a target-culture. Make It InterestingOf course, the culture is interesting to you,
so you presume that it will be interesting for your students. However, imagine sometimes that you are studying the culture of a foreign country, one that you may have no intention of visiting. Pick out the interesting aspects of a culture and present them in a way that will engage students. By using the variety of approaches described above to create
cultural texture and by employing your own enthusiasm, you should also be able to create an exciting class for your students. Group-workStudents learn more in groups. They have more opportunities for using the target language, discussing the target culture, and gaining additional perspectives on their own cultural. Don't Try to Cover
EverythingYou can't. A culture is enormous. It consists of all the institutions, all the behaviour, in fact all the man-made aspects of a very large group of non-homogeneous people. All that we can do is provide some pathways to enter into learning more about the culture. After all, we never know everything about our own culture. We should not be
disappointed that we cannot teach everything but rather be happy that we are able to raise intercultural awareness at all. Learn Your Students' Language and Culture and Understand Your Own Cultural BaggageOne of the oddest things in the world must be a language teacher who only speaks one language or a culture teacher who only knows one
culture. We are so immersed in our own culture that we can only understand it by trying to see it from the outside. Imposing our own values without making an attempt to understand our students' values is imperialistic and arrogant. We must remember that intercultural understanding runs both ways. ReferencesOmaggio-Hadley, A.(1993). Teaching
language in context. Boston, MA: Heinle & Heinle Publishers.Oxford, R. L.(1994). Teaching culture in the language classroom: Towards a new philosophy. In J. Alatis (ed.), Georgetown University Round Table on Language and Linguistics 1994 (pp. 26-45). Washington DC: Georgetown University Press.Seelye, H. N. (1993). Teaching culture: Strategies
for intercultural communication (2nd ed.). Lincolnwood, Ill: National Textbook Company. The Internet TESL Journal, Vol. VI, No. 12, December 2000 The Internet TESL Journal Ramona Tangramonatang [at] talk21.com National University of Singaporeln this article, I give a personal reflection of the place of "culture" in the foreign language classroom.
Re-examining the notions of integrative and instrumental motivations to language learning, I suggest that language and culture are inextricably linked, and as such we might think about moving away from questions about the inclusion or exclusion of culture in a foreign language curriculum, to issues of deliberate immersion versus non-deliberate
exposure to it. In the field of foreign language teaching, one aspect that occasionally emerges as a topic of discussion is the relationship between knowledge of a foreign language, and knowledge of the culture from which that language "originated". From my (admittedly limited) experience with foreign language education, it would appear that the
question of "culture" is often relegated to the end of a language teaching plan. It seems as if it is always something of a bonus if the teacher manages to find time to introduce a bit of the culture of the foreign language into the classroom - some music perhaps, or a traditional dance, in the final lesson of the course. If learners are particularly lucky,
they get a chance to spend a month in the foreign country to "immerse" themselves in the "culture" of the country. But is that one class session enough? Is one month enough? Is it necessary?According to Pica (1994: 70), the question "how necessary to learning a language is the learner's cultural integration?" is something which "troubles teachers,
whether they work with students in classrooms far removed from the culture of the language they are learning or with students who are physically immersed in the culture but experientially and psychologically distant from it". Numerous other researchers have tried to address issues along similar lines, including Gardner and Lambert (1972) who
postulate that learners may have two basic kinds of motivation. The first is integrative motivation, which refers to the desire of language learners to acquire the language while immersing themselves into the whole culture of the language, in order to "identify themselves with and become part of that society" (Brown 1994: 154). The second is
instrumental motivation, which refers to the functional need for learners to acquire the language in order to serve some utilitarian purpose, such as securing a job, or a place at a university. The argument is that such instrumentally motivated learners are neither concerned with the culture from which their target language emerged, nor interested in
developing any feelings of affinity with the native speakers of that language.But questions of this sort and research of this sort appear to me to presuppose that culture can be separated from language, that culture is something that needs to be introduced into the language classroom and to the learner, and that learner and teacher have some sort of a
choice as to whether "cultural integration" is to be included in the "syllabus" or not. I would like to suggest that language and culture are inextricably linked, and therefore it may be pointless, and perhaps even impossible, to ask ourselves: "how much of the culture of a country should be taught along with the language?"Language is culture. When a
person decides to learn French, for example, he or she is not merely absorbing the linguistics of the language, but everything to do with French and France. What he or she is taking in includes all the preconceptions about the French language, that it is beautiful, that it is romantic, that it is spoken along the Seine, and so on. I may be accused of
stereotyping here, and perhaps I am, but this does not discount my underlying point, which is that most, if not all, languages come with some cultural associations attached. By speaking the language, therefore, one automatically (to a greater or lesser extent) aligns oneself with the culture of the language. To speak a language well, one has to be able
to think in that language, and thought is extremely powerful. A person's mind is in a sense the centre of his identity, so if a person thinks in French in order to speak French, one might say that he has, in a way, almost taken on a French identity (see for example Brown 1994, and Littlewood 1984). That is the power and the essence of a language.
Language is culture. Language is the soul of the country and people who speak it.Does this then mean that the "integrative" and "instrumental" motivation which have been discussed for years do not exist? Is that what I am saying? No. I think the person who has "integrative" motivation simply acknowledges that he or she is actively seeking to know
about the culture, whereas the person with "instrumental" motivation does not want to add anything on to his or her knowledge of the language. He or she may not want to sample the food, or get to know the night-life, or visit places that have nothing to do with work, or read about the history of the country, or chat with shopkeepers behind the
counter of a grocery store to find out whether that high-rise across the road was once a park where children played. But those are frills; those are extras. Language itself is already culture, and therefore it is something of a moot point to talk about the inclusion or exclusion of culture in a foreign language curriculum. We might perhaps want to re-
envisage the situation as a contrast between an active and deliberate immersion in culture, and a non-deliberate exposure to it.To conclude, I expect that some may disagree with my rather "deterministic" view that language is culture. A counterargument could well be that some people who decide to learn French, for instance, have no inkling at all of
French culture. Indeed, they may not even know where France is on the map. How then can language be culture for them? To such a counterargument, I would say that while there may in theory be cases of such isolated individuals, I believe that in reality this is rather unlikely. But more than that, even if the learners themselves are not initially aware
of the cultural associations attached to the language they are learning, others are, and will perceive them as being aligned with that culture. And if social theories of identity formation are to be believed (e.g. Brooke 1991), a person's identity is a social construct, and is (in part or in whole) the product of societal perception. I would like to add here
that I am not in any way suggesting that a person cannot actively and deliberately reject the "cultural baggage" that accompanies a language. I am merely suggesting that it is there, and therefore we might want to consider not treating language and culture as if they were ultimately separable.l remember that, as a student of German, I wanted to
watch all the German television programmes I could find. I fiddled for hours with my radio set, trying to find a German station. I found myself quietly rooting for anything German. This last was not a conscious choice. I see it as language affecting who I was, for ultimately, language is not dead; it is alive, and as such can never be divorced from the
culture that produced it and the people who speak it halfway across the world.ReferencesBrooke, Robert E. 1991. Writing and Sense of Self: Identity Negotiation in Writing Workshops. Urbana, Illinois: National Council of Teachers of English.Brown, H. Douglas. 1994. Principles of Language Learning and Teaching. Englewood Cliffs, New Jersey:
Prentice Hall Regents.Gardner, Robert C., and Wallace Lambert. 1972. Attitudes and Motivation in Second Language Learning. Rowley, Massachusetts: Newbury House.Littlewood, William. 1982. Foreign and Second Language Learning. Cambridge: Cambridge University Press.Pica, Teresa. 1994. Questions from the Language Classroom: Research
Perspectives. TESOL Quarterly, 28(1): 49-79. The Internet TESL Journal, Vol. V, No. 8, August 1999 The Internet TESL Journal Chad Fryer hutson [at] tcp-ip.or.jp Nagoya University, JapanLily WongNagoya International School, Japan For those currently teaching an EFL discussion or cultural studies course, the following unit is one way to engage
university or adult students in a meaningful exchange which explores cultural values. While many textbooks do deal with culture and cultural values, supplementing these texts can create a richer experience. One way to do this is to invite international students to the classroom to participate in a forum. Inviting these speakers allows for a truer
voicing of cultural values that does not solely rely on textbook and teacher interpretations. In addition, all participants have the opportunity to learn how cultural values are affected by factors such as religion, nationality, socio-economic status, and personality. As Brown (1994) suggests everyone must recognize, understand, and respect groups and
cultures as unique before coming to the conclusion that people are all the same underneath.Background A key element of this mini-unit is to make use of a valuable resource which is often readily available but not utilized by EFL educators. From our experience in Canada and Japan, students who are studying an additional or foreign language are
especially open to sharing their values and time. Therefore, teachers can begin by contacting local universities in their countries that have special exchange or language programs for international students. Surprisingly, many international students comment that they have few opportunities to meet and interact with adults or university students of the
host country. Thus, there is an opportunity to enrich classroom discussion and foster international contacts amongst these two groups of learners.In 1996, the Japanese government provided scholarships to over 8,000 graduate students from around the world to undertake studies at national and prefectural universities (Ministry of Education, Science,
Sports, and Culture, 1997). The two intake periods are April and October with approximately 60% of these students undergoing an initial six months of language training at the larger national universities. While most students are nonnative-English speakers, they possess advanced English skills. The best time to gain their participation is during the
second month of their language studies as they are more eager to participate at the beginning of their program and their limited Japanese skills will ensure communication in English. These students can be recruited through the International Student Center of the closest national university.We have implemented this mini-unit on cultural values in
various teaching contexts. It was initially implemented in an intensive summer English language program in Vancouver, Canada with a class of 16 French Canadians. In that instance, international students and local English speaking students from a nearby college were invited into the classroom. In Japan, we have used this mini-unit in a class of eight
adults in a language school and in a university EFL course of 30 students. While the mini-unit and forum added to the discussion and student learning process in all the contexts, we found the forum to be especially helpful in the large university classroom where the students have limited interaction time with the teacher and no meaningful exposure to
international students. Mini-Unit Plan We present four 90 minute lessons that describe the sequence of activities for conducting a student-led forum on cultural values. We developed these lessons to match our particular teaching style and context. Thus, we encourage educators to adapt the lessons to meet the special needs of their classroom. The
unit as described is appropriate for intermediate or higher English speaking students while certain modification may also allow high beginners to participate. Lesson 1: IntroductionIn groups, brainstorm possible topics for a cultural values discussion with an international student.As a class, compare group generated ideas with the textbook questions
and topics.In groups, construct scenarios and questions that will elicit cultural and personal values.Lesson 2: PreparationIn groups, peer-edit scenarios for grammar and clarity.As a class, brainstorm and choose an 'ice-breaker' activity that promotes group building.In groups, prepare and practice the 'ice breaker'.As a class, organize the agenda and
special requirements for the Cultural Values Forum, i.e., who will meet the students, preparations that the international students should do, group members' roles such as recorder, discussion facilitator, reader etc.Lesson 3: ForumIn groups, perform the welcoming 'ice-breaker'.In groups, discuss the scenarios and questions with the assigned
international student who also presents her questions (one international student per group).International students rotate (clockwise) to participate in a second discussion circle.As a class, each group presents some of the interesting findings arising from the discussions.Lesson 4: Follow-upAs a class, discuss the positive and negative outcomes of the
Cultural Values Forum from a learning and an organizational perspective.In groups and as a class, critically discuss excerpts from Gert's "Morality: A New Justification of the Moral Rules" and Kehoe's Multicultural Canada: Considerations for Schools, Teachers, and Curriculum" to determine whose cultural values are being transmitted.Conclusion We
have found this unit to be successful as all participants listen, question, and discuss the different cultural values expressed. In the past, the forum has consisted of individuals from a variety of countries such as Sudan, Poland, Brazil, Mexico, Korea, Taiwan, Indonesia, Vietnam, Japan, and Canada. The diversity of cultural values have enriched our
discussions and helped prevent some of the unintended negative side-effects that can occur when interpreting and speaking for others (Hooks, 1994). Overall, the interest and excitement generated from this unit often exceeded teacher and student expectations making it well worth the effort. ReferencesBrown, D. (1994). Principles of language
learning and teaching. Englewood Cliffs, NJ: Prentice Hall Regents.Gert, B. (1988). Morality: A new justification of the moral rules.. New York: Oxford University Press.Hooks, B. (1994). Outlaw culture: Resisting representations.. New York: Routledge.Kehoe, J. (1984). Multicultural Canada: Considerations for schools, teachers, and curriculum..
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hutson [at] tcp-ip.or.jpLily Wong may be contacted at: Nagoya International School, 2686 Minamihara, Nakashidami, Moriyama-ku, Nagoya, 463. Tel: (052) 736-2025; Fax: (052)736-3883. The Internet TESL Journal, Vol. IV, No. 3, March 1998 A Part of Conversation Questions for the ESL Classroom. What are some things that define a culture? For
example, music, language, ... What do you think is interesting about your culture? Do you know much about your own culture? When people from other countries think about your culture, what do they usually think of? In your culture is it polite to be straightforward and direct when you talk to someone?To whom is it OK and to whom is it not OK?
What has surprised you when you've met people from other countries? Have you looked at Internet pages from a different culture? If so, how were they different from those of your own culture? What do you like about your culture? What don't you like about your culture? How do young people in your culture behave differently from older people? How
do young people in your culture behave differently from people in this culture? Are there many people of different cultures in your country? Are you friends with any? Have you ever felt confused by the actions of someone from another culture? How are your language teachers who are not from your country different from your other teachers? Who in
your culture do you admire most? What your culture are you most proud about? Why do you think culture is important? If you could change one thing about your culture, what would it be? Would you ever consider marrying or dating someone from another culture? Would you ever consider living permanently in a country other than your home
country? Why or why not? What does it mean to be polite in your culture? What is considered rude in your culture?ls there anything in this culture that is considered rude that may not be considered rude in your culture? If a group of people just came to your country from overseas, what advice would you give them? What other cultures have you met
people from? What do you think is important when visiting another culture? Do you think "when in Rome, do as the Romans do" is always good advice? Why or why not? Have you ever been in a situation where you felt you had to "do as the Romans do"? What culture besides your own do you admire and why? If aliens visited your country, what might
surprise them? Do you pray before each meal? How do you feel when you leave your home culture and enter into a completely new culture? What is the best/most important thing your culture has given to the world? What is the best/most important thing your culture/country has adopted from another culture? If you could choose three aspects of your
culture to put in a "time box" for the future, what would you put in it? What is culture shock? Have you ever experienced culture shock? What is reverse, or re-entry, culture shock? Have you ever experienced reverse culture shock? On what occasions do you exchange flowers in your country? On what occasions do you exchange flowers in your
country?What are some things that define a culture? For example, music, language, ... Do you know much about your own culture? What do you think is interesting about your own culture? What do you like most about your own culture? What do you like least about your culture? What does it mean to be polite in your culture? What is considered rude
in your culture? Is there anything in Canadian culture that is considered rude in your culture? In your culture is it polite to be straightforward and direct when you talk to someone? To whom is it OK and to whom is it not OK? What has surprised you when you've met people from other countries? How do young people in your culture behave differently
from older people? How do young people in your culture behave differently from people in Canada? Are there people of different cultures in your country? Are you friends with any of them? What other cultures have you met people from? Have you ever felt confused by the actions of someone from another culture? If so, tell me about it. How are your



language teachers different from your teachers in your culture? How are they the same? What are the five most important values of your culture? (For example, Family) What in your culture are you most proud about? If you could change one thing about your culture, what would it be? Would you ever consider marrying or dating someone from
another culture? Would you ever consider living permanently in a country other than your home country? Why or why not? Do you think "when in Rome, do as the Romans do" is always good advice? Why or why not? Have you ever been in a situation where you felt you had to "do as the Romans do"? What do you think is important when visiting
another culture? If a group of people just came to your country from overseas, what advice would you give them? What culture besides your own do you admire? Why? If aliens visited your country, what might surprise them? What is the best/most important thing your culture has given to the world? What is the best/most important thing your
culture/country has adopted from another culture? What are some things that define a culture? For example, music, language, ... Customs What customs do you practice? What are your favorite customs? What customs do you think should be revised? What customs do you think should no longer be practice? What customs (from elsewhere) do you
think should be included in our culture? If you can think of another good question for this list, please add it. Thanks to Scott Bronner who suggested this topic and contributed the first 25 questions in January 2003. Copyright © 1997-2010 by The Internet TESL Journal The Internet TESL Journal Diane Wattdwatt034 [at] uottawa.caUniversity of
Ottawa (Ottawa, Canada) This unit on looking at modern art can be used with intermediate to advanced adolescentand adult ESL learners. Many consider contemporary art simplistic, perplexing,and just plain weird, which makes it a perfect topic for generating discussionand language learning in the ESL classroom. As learners become engaged in
thetopic they will be developing their language abilities. The unit employs an integrated,four-skills approach embedded in a cultural theme, and teachers can pick and chooseactivities according to student needs and available time. Language and SkillsVocabulary (New words can be recycled throughout the unit)Speaking and conversation
practiceWritingReadingListeningCultureStudents will learn about some famous Western artists and theirworks.As students learn about the ideas behind the art they learnsomething about Western thought and culture. This unit can also be used in an intercultural approach to languagelearning. Students are likely to become more aware of their own
culture whenthey come face-to-face with aspects of other cultures. Understanding one'sself as a cultural being is the first step towards attaining interculturalcompetence (See Byram, 1997). Day One: Setting the Stage (1 %2 hours) MaterialsModern artprints (at least one per student)Student dictionariesChart paperMarkersAdvance
PreparationBeforeclass, put up the modern art prints all around the classroom. In large letterson the blackboard write, What'sthis?The LessonAs students arrive they soonnotice the art on the walls and will be intrigued. It is best to say as littleas possible at this point. To begin the class, ask everyone to get up and havea more careful look at all of the
prints.Then have students sit down and write down their thoughtsabout the art they have just seen. Once they have done this, go around theclass and ask each student to make a brief statement about their impressionsof the art prints. You can be certain that everyone will have an opinion!(E.g., I could paint that! A child could do that. What is it? What
doesit mean? It's so simple. That's not art!).Class Discussion Centered Around Student ResponsesSome ideas for discussion include:The price of these works and why they are so expensive. Is it art? Why or why not? What is art? What's the point?Is it worthwhile?How do these paintings compare to art in the students' own cultures?Which ones do
students like? Dislike? Which are the strangest?Vocabulary ActivityDivide the class into groups of three or four. Each group collectively generatesa list of 10 words to describe the paintings in general, consulting a dictionarywhen needed. Challenge learners to find the most descriptive words they can. Theword lists are written on chart paper. Each
group then chooses what they considerto be their two most original words and explains them to the class. The word listsare posted around the room for the duration of the unit for easy reference. MaterialsAdvance PreparationPut up art prints in the classroom before the students arrive.The Lesson Ask students to imagine that they are going to open
their own class artgallery. However, there is only enough money in the budget to purchase a limitednumber of paintings (one per group of four students). Students are then asked to choose one of the prints on the wall. It worksbest if they select one they actually like. One of the great things aboutusing modern art in the ESL classroom is that it is
open to personal interpretation.Learners pretend that they are the artist who created the work, and are invitedto fabricate any information they wish about their painting (e.g., why theypainted it, what the message of the painting is supposed to be, etc.). Theyhave total freedom to think of something wacky or entirely serious. Studentswith a good
sense of humor will have a lot of fun with this. Others will becompletely engrossed in what an artist might actually have been trying tosay through his/her work. Divide the class into groups of four. Each "artist" must tryto convince the other members of the group of virtues of his/her painting,giving reasons why it should be the one from their group
chosen for the classgallery. The teacher might want to model the activity for the whole classfirst. After each group member has had a chance to present his/her argument,the group must reach a consensus on which painting to put into the gallery.There may be students who are unsure of what to do at first, so it is agood idea for the teacher to walk
around and check that everyone is on track,providing help when needed. The teacher also helps students with languageand vocabulary when needed. Once all groups have reached a consensus, one member presents the group'sfinal choice to the entire class, giving reasons why it was selected. As eachwork is presented it is posted at the front of the
room. Day Three: Visit to the Art Gallery /or/ a Virtual Tour (2 hours) Materials Worksheets (see below).Pens.Advance Preparation Arrange a guided tour of the contemporary art exhibit at a local art gallery,or find appropriate web sites for a virtual tour.Prepare worksheets. The LessonGuided Tour:Arrange a guided tour of the modern art exhibit of a
local art gallery.These are generally 50 minutes long. Encourage students to ask the guidequestions. Many students have never visited an art gallery, so the visitoften makes a real impact on them. If an in-person visit is not possible,students may take a virtual tour of a gallery (see Resources belowfor suggestions).Post-tour Activity:Students work with
a partner. They are given 30 minutes to explore anddiscuss the contemporary art exhibit on their own. Students complete theworksheet below (this can also be used for a virtual tour). They list thetitles and artists of 3 works that they looked at together, and write abrief description and response for each one.Worksheet:Art Gallery Visit: Contemporary
Art With a partner, take 30 minutes to explore the contemporary exhibits.List the titles and artists of 3 works that you looked at together and discussed.Write a brief description of the work and a sentence describing your responseto it.Painting #1Title:Name of artist:Description of the work:Your response to the work:Painting #2Title:Name of
artist:Description of the work:Your response to the work:Painting #3Title:Name of artist:Description of the work:Your response to the work:Optional Lessons Listening ActivityThere are numerous videos available in most local libraries introducingmodern art, or teachers may wish to focus on a particular artist and his/herwork. Pre-teach important
vocabulary and have students complete comprehensionquestions after watching the video.Oral PresentationsStudents choose an artist or work of art to research and prepare a shortoral presentation. To work on fluency and accuracy, rather than have one studentat a time present to the entire class, students can give presentations insmall groups of
three or four. They then switch groups until everyone hasgiven their presentation three or four times.Alternatively, students could make a presentation on an artist or art fromtheir own culture.Writing AssignmentsStudents research an artist or a work of art (from their host or homecountry) and write a short report.Students imagine that their national
government is going to spend one milliondollars on a new painting for its national gallery. They write a letter tothe editor either supporting or opposing this purchase.A Class Debate or Group TaskThe class debates a question such as: The government should continueto spend money acquiring modern art. Arguments against this statementmight deal
with how money might be better spent (e.g., on the poor and homeless).To encourage as much speaking as possible, conduct a mini-debate. Studentsare put into groups of four. Two in each group argue as a team in favor ofthe statement and the other two argue against it. Each group tries to reacha consensus, and at the end of the activity one
member of the group providesa summary of their discussion for the entire class. Focus on a Particular PaintingBefore going on the visit to the art gallery, introduce learners to oneparticular painting in more detail. Choose the most famous work in the galleryor perhaps the most expensive or most controversial. Provide some backgroundinformation.
When students come face-to-face with it in the gallery it willbe more meaningful for them. Reading ActivityFind an article relating to contemporary art at the appropriate readinglevel. Create a jigsaw activity in which each member of a small group of twoor three reads a section and explains it to the other member(s) of the group.Teach new
vocabulary from the article. Follow up with comprehension questionsand language activities. Closing Activity At the end of the unit students respond to thefollowing question, first as part of a class discussion and then more privately,in writing:Have your attitudes towards modern/contemporary art changed in any waysince the beginning of this unit?
For example, do you like it more/less?Do you understand it better? Do you think it is worthwhile or not? Doesit make you think?Note to TeachersTeachers need not be art experts to carry out this unit successfully. The ideais not to "teach" students about modern art, but to discover itwith students, with an emphasis on personal response (and modern
art certainlyoffers much to respond to). When looking at art students should be asked tothink about what kind of society produces such works. What does it tell us aboutwhat is valued in Western culture (e.g., creativity, originality, independenceof thought, etc.)? This is often very different than what is found in art fromother cultures and international
students often find this fascinating.Some Ideas-in-brief About Contemporary Artlt is a form of communication.It says something. It's not just pretty.It takes into account our senses.It reflects society.It gives meaning or new understanding to the world.It begins inward and moves outward.It is the spirit of the time.It's about making statements.We know
it is art by the discussion it generates.If it transmits a point or message, it is art.We need to understand the context within which the art has emerged to understandit.It makes you think.It is open to interpretation.Understanding modern art is like learning a new language, except there isno Berlitz course.Contemporary art is the art of our times. (From
the video, What's This: Understanding Contemporary Art,1998)Resources for Virtual Tours and Background Information References Byram, M. (1997). Teaching and assessing intercultural communicativecompetence. Toronto: Multilingual Matters.National Gallery of Canada(1998). What's this? Understanding contemporary art. Ottawa, Ontario.
[Videocassette,29 minutes]. The Internet TESL Journal, Vol. X, No. 10, October 2004 The Internet TESL Journal Anna Franca Plastinaannplast [at] tin.itTESOL-Italy Local Co-ordinator in Cosenza, Southern ItalyThe present paper is based on part of the work carried out at the University of East Anglia/NILE, Norwich U.K. on a teacher trainer bursary
jointly funded by the British Council and the Italian Ministry for Foreign Affairs and was presented as a workshop at the 18th British Council National Conference held in Palermo (Italy) in March 1999. The aim of this work is to design an in-service training (INSET) plan to be run for ESL/EFL teachers and based on the importance of teaching Culture
in Literature within the ESL/EFL classroom. Why train ESL/EFL teachers to teach Culture in Literature? Valdes (1986:137) claims:It is simply accepted as given that literature is a viable component of second language programs at the appropriate level and that one of the major functions of literature is to serve as a medium to transmit the culture of
the people who speak the language in which it is written. Furthermore, it is possible to agree with Kramsch (1993:1) that:Culture in language learning is not an expendable fifth skill tacked on, so to speak, to the teaching of speaking, listening, reading, and writing.It is always in the background, right from day one /.../ challenging [the good language
learners’] In the literature, theoretical tenets seem, therefore, to underline the urge to escape the language-culture dichotomy which unduly simplifies the issue raised.Didactically, the planning of this course can be justified by the need to use language for successful interaction with members of another sociocultural background. In this perspective,
hitherto neglected within the ESL/EFL curriculum, trainees develop awareness of the importance of contextualising language by reference to its cultural connotations. This may possibly shift trainees away from the view of underestimating culture as an adjunct to the four skills towards the social/anthropological values embodied in language.Bearing
this in mind, the present work will be divided into three sections:the theoretical framework: an overall model which determines the basic parameters for designing the present INSET plan;the implementation of the INSET plan: the core of the present work which relates the theoretical model to the teacher training situation;Overview: a brief
conclusion which analyses the desired outcomes of the INSET implementation.Section One : The Theoretical Framework for the INSET PlanThe present INSET plan will be designed according to the following parameters, which seem properly to cover the main issues dealt in foreign language teacher education courses (cfr. Wallace, 1991; Woodward,
1991; Richards & Nunan, 1990). 1.1. The Theoretical Parameters Table 1 provides an outline of the main parameters required. Table 1: The INSET Plan ParametersAim:What is the training course intended to achieve?Setting:Where will the course be held?What type of course will it be?What particular need for the course is there?
(government/educational policy statements);Target Group:What kind of trainee is the course designed for? (trainee's teaching experience, professional training level, attitude to work situation, background knowledge); What admission requirements are demanded?Content:What are the major strands and the objectives to be dealt with?How do they
relate to each other?How is the content organised?Procedure:What is the purpose of each unit of content?How will it be managed? (time, method, activities, materials, classroom management etc.)Which techniques will be employed? (awareness activities, self-assessment, introspection, experimentation, reflection).Feedback:What opportunities will be
given to the trainees to evaluate the process of learning? (formative evaluation).Evaluation:What indications of success/failure?How will the trainer evaluate such outcomes? (summative evaluation).Table 1: The INSET Plan Parameters By attempting to answer the issues illustrated in Table 1, it will now be feasible to set up the profile for our case.
Section Two: The Implementation of the INSET plan 2.1. The profileAim:To sensitise the trainees to the importance of integrating culture in the ESL/EFL learning process;To develop in the trainees an understanding of the importance of raising cultural awareness and promoting cross-cultural interaction;To encourage the trainees to use English
literature for cultural purposes through the study of appropriate texts.Setting:The course will be held in any educational institution (school, university, teachers' association).Course type:Short intensive in-service course designed to meet language education policy, which sets the goal of broadening the ESL/EFL learner's cultural horizons. The course
consists of 4 sessions (3 hours each) for a total duration of 12 hours.Target Group:It is intended for a group of 12 in-service teachers with mixed teaching experience in different types of upper secondary schools mainly in a monolingual environment with heterogeneous professional training levels. Their background knowledge about culture ranges
from common stereotypes to direct contact experiences.Admission requirements:In-service upper secondary school teachers.Content:The major strands to be dealt relate respectively to the four sessions:Enhancing cultural awarenessWorking with culture (events and institutions)Working with culture (values, patterns and attitudes)Placing culture in
context (culture in literature)The sessions are interrelated in that they lead the trainees from the essential exploration of the term culture towards intercultural literary interpretation.Procedures:Approach: task-based; co-operative learning;Materials: OHP, board, handouts, worksheets, photocopies, drawing paper, transparencies, markers,
photos/pictures.Classroom management:Individual (I/W)Pair Work (P/W)Group Work (G/W)Plenary (P)Techniques:Brainstorming, elicitation (trainees' knowledge)Problem-solving tasks (trainees' application)Mind-mapping, self-reports,discussions and debates (trainees' reflection)Feedback:Opportunities will be given through discussions, self-
assessment, awareness activitiesEvaluation:Brief pre- and post- session reportsEvaluation sheet on course outcomes 2.2. Implementing the plan A sample plan of two sessions - Session One: Enhancing Cultural Awareness and Session Four: Placing culture in context (culture in literature) will now be provided. The purpose of sampling the first and the
last sessions of the course is to enable the reader to grasp the overall idea of the course structure which may be represented as in Figure 1. 2.3. Sample of Session One Session One: Enhancing cultural awareness (3 hrs.) Activity No. 1Aim: to develop awareness of the various meanings which can be ascribed to the term "culture".Time: 60
minutesMaterial: OHP, board, transparencies, markersProcedure:P : Introduction: trainer presents the general outline of the course and its importance (5 mins.)P : Trainer socializes with trainees: Gathers information from each person: name, teaching place and course expectations (10 mins.)Trainer asks the group to focus on the term "Culture" and
writes the word on the board as a spider web diagram. (cfr. figure 2)Brainstorm: I/W: 10 words/expressions related to the term "culture" (5 mins.) Possible outcomes: music, stereotypes, food, sports, education, government, holidays, beliefs, hobbies, history. (cfr. Robinson, 1985).Activities:P/W : share and justify choices (10 mins.)G/W: (four trainees in
each group) share information and prepare transparency on their conclusions (20 mins)P : Each group reports ideas and comments to the whole group (10 mins.) Trainees have feedback on their I/W. Activity No. 2Aim: to stimulate discussion about one's own cultureTime: 30 minutesMaterial: no special needsProcedure:Trainer asks half group to list
all the positive things about own culture* and other half the negative ones - trainees: (P/W) (10 mins.) Possible outcomes: positive: friendliness, good food, fashionable people, artistic cities; negative: chaotic burocracy, "tangentopoli", mafia.G/W: Cross-over groups: ideas from the different groups are shared without the need for a feedback session. (10
mins.)P: Awareness activity: Discuss how many of the listed things correspond to common stereotypes about own ethnic group (10 mins.)* In our case Italian culture is considered. Break (15 mins.) Activity No. 3Aim: to reflect on the differences between one's own culture and that of the target languageTime: 15 minutesMaterial: Pictures/Photos of
stereotyped British and national* images: Brits queuing up at bus stop, weather in England, tea, Royal Family, Tower Bridge pizza/spaghetti, Colosseum, mafia boss, Pavarotti, Italian fashion.Procedure:P: Trainer elicits information about the images (5 mins.)P: Keywords on cultural elements are elicited and written on the boardAssociations are made
to determine cultural areas/patterns (10 mins.)Feedback: Awareness of the elements of culture vs.stereotypes.* In our case Italian images are considered. Activity No. 4Aim: to identify the importance of culture in the EFL learning processTime: 60 minutesMaterial: Handouts; Drawing paper and pensProcedure:G/W: Handout sheet A to one pair and
sheet B to other. (Short quotations have been selected to trigger reflection on the issue without involving trainees in eccessive reading which may influence personal viewpoints).P/W: discussion on importance of quotation (5 mins.)report to other pair (10 mins.)P: Sharing ideas on G/W (10 mins)G/W: drawing on the importance of culture in EFL
learning (15 mins.)P: Groups comment on drawings (10 mins)Feedback: Trainees design a mind map on culture (cfr. Figure 3). The map should be sufficiently articulated at this stage, providing good retrospective reflection and self-evaluation on Session One. (10 mins.) Table 2 Handouts: Session 1 Activity 4 "Culture in language learning is not an
expendable fifth skill tacked on, so to speak, to the teaching of speaking, listening, reading, and writing. (Kramsch, 1993:1) /Culture/ is always in the background, right from day one /.../ challenging [the good language learners' ] ability to make sense of the world around them". (Kramsch, 1993:1)Table 2 Handouts: Session 1 Activity 4Cultural
Awareness involves...Figure 3 Mind map on Cultural Awareness 2.4. Sample of Session Four Session Four: Placing culture in context (culture in literature) (3hrs) Activity No. 1Aim: to consider literature as a medium which conveys the culture of the target groupTime: (30 minutes)Material: Handouts A & BProcedure:G/W: Handout A to one pair;
handout B to other (cfr. Table 3)P/W: discussion on quotations (10 mins.)Report to other pair (10 mins.)Feedback:P: sharing ideas on G/W (10 mins.)Expected key points:The link between language-literature-cultureThe selection of literary texts: cultural free vs. cultural boundReading comprehension: linguistic vs. cultural difficultiesMethodology on
teaching culture Table 3 Handouts: Session 4 Activity 1 The aim of the language teacher is surely to teach language, not culture. /.../ The solution , therefore, is to select literary texts which are culturally universal or, at least culturally neutral, and which allow us to concentrate exclusively on language. (from Lazar, 1993:66) Our students'
comprehension is frequently impeded not by linguistic features in a literary text, but by cultural ones. We owe it to them to help them understand what these might be. Language can never be divorced from culture... (from Lazar, 1993:66)Table 3 Handouts: Session 4 Activity 1 Activity No. 2Aim: to enable trainees to consider cultural aspects when
using literary textsTime: 40 minutesMaterial: Transparency of Adaption from Lazar's (1993) list (cfr. Table 4), OHPProcedure:Brainstorm:I/W: list 5-10 cultural aspects which ought to be considered fundamental for literary text comprehension (10 mins.)P/W: share and back up choices (10 mins.)P: I/W and/or P/W report list items to whole group (10
mins.)Feedback:Trainer shows Lazar's (1993) list.Trainees check I/W-P/W lists: tick items and/or add. (10 mins.) Table 4 Adapted from Lazar's (1993) list of cultural aspects in textsObjects or products that exist in one society but not in anotherProverbs, idioms, formulaic expressions which embody cultural valuesSocial structures, roles and
relationshipsCustoms/rituals/traditions/festivalsBeliefs, values, superstitionsPolitical, historic and economic backgroundInstitutionsTaboosMetaphorical/connotative meaningsHumourRepresentativeness - to what slice of a culture or society the text refers toGenreWritten language statusTable 4 Adapted from Lazar's (1993) list of cultural aspects in
texts Activity No. 3Aim: to elicit various strategies to deal with learners' cultural problems with textsTime: 20 minutesMaterial: Photocopy of global strategies listProcedure:P/W: trainees jot down strategies required to help learners overcome cultural problems with texts (10 mins.)P: On OHP build up a list from P/W comparison (10 mins.)Feedback:
Photocopy of global strategies listExpected outcomes:Personalise theme/topic of the textGloss cultural information: terms/expressions etc.Stimulate cultural information inferenceBrainstorm cross-cultural comparisonMake associations around cultural connotationsBreak (15 minutes) Activity No. 4Aim: to implement activities 2 and 3 with reference to
a sample textTime: 60 minutesMaterial: Sample Text (cfr. Appendix A)Procedure:P/W in G/W:1 P/W: go through text slowly and note down cultural problems possibly experienced by learnersl P/W: read text and write down possible strategies to facilitate learners' reading. (20 mins.)G/W:Share P/W discussion (10 mins.)Match strategies/cultural
problems related to text (5 mins.)Prepare transparencies: grid (cfr. Table 5) on G/W (15 mins.)P: G/W report grid to whole group (10 mins.)P: Follow-Up- Trainer elicits overall course issues by asking: How has culture been considered in relation to literature?Expected outcomes:Literature - medium of cultureFocus on cultural aspects of literary
textsStrategies to overcome cultural problems with textsSelecting texts properlyPlanning tasks/activities with cultural awareness of the selected textsEvaluation: Trainer hands out Evaluation Sheet (cfr. Appendix B)Table 5 Session 4 - Activity 4: Grid with expected outcomes Cultural Items Overcoming Strategies Ayers Rockprovide gloss plastic
chairs/vast inner spacemake associations dusted coolabah treecultural inference Dreamtime Experiencemake cultural comparisons (e.g. myths) tribal mancultural inference Section Three: OverviewlIn the present inset plan an attempt has been made to introduce a range of teaching and learning techniques in order to follow the key aspects involved in
the process of teacher education. The outcome of the process is illustrated in figure 4:Figure 4 The process of teacher trainingIn sum, figure 4 gives us an overview of the present INSET Plan. The trainees have worked through the three phases - knowledge , application and reflection to attain professional development. Firstly, the trainee has received
new knowledge from the teacher trainer and has bought his/her own background knowledge to the course. New information is related, elaborated and stored in the trainee's schemata. Such acquired knowledge is practically applied and experienced in the course of trainees' teaching.Impressions, intentions, feelings etc. are not left unconsciously
stored but trainees have developed an awareness of the learning process, of their professional performance, of the postive and/or negative outcomes. In so doing, trainees reflect retrospectively on the overall process. This process has led trainees to the stage of consciously knowing not simply what, but more importantly, how things have occurred,
enriching their professional competence. In this view, it seems that the main thrust of the present INSET Plan has been to adhere to the fundamental principles underlying the reflective approach to teacher training. Appendix A: Sample Text Inside Ayers Rock By Les Murray, Subhuman Redneck Poems, 1996(Editor's Note: This text has not been
included since it is under copyright protection. Contact Redneck Press, if you would like the text.) Appendix B: Evaluation SheetPlease completeWhat is your overall impression of the course?Did you expect the course to help you reflect on what you do when teaching?How relevant and effective has the course been with respect to your professional
development?Did you prefer any specific activity/session? Why?Did you enjoy working with other members of the group?After a session, how did you review the content and/or process?What would have you added/changed in the course?Which part of your professional competence has the course mainly enhanced? (knowledge, application, reflection,
all)Did you back up the course with reference reading?What is your attitude to Teaching Culture after this training experience?BibliographyKramsch, C. (1993). Context and Culture in Language Teaching. Oxford: OUP.Lazar, G. (1993). Literature and Language Teaching. Cambridge: CUP.Richards, J.C. & Nunan, D. (1990). Second Language Teacher
Education. Cambridge: CUP.Robinson, G.L.N. (1985). Crosscultural Understanding. New York: Prentice Hall.Valdes, ]J. (ed.) (1986). Culture Bound. Bridging the Cultural Gap in Language Teaching. Cambridge: CUP.Wallace, M.]. (1991). Training Foreign Language Teachers: a reflective approach. Cambridge: CUP.Woodward,T. (1991). Models and
Metaphors in Language Teacher Training. Cambridge: CUP. The Internet TESL Journal, Vol. VI, No. 3, March 2000



